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RATIONALE 

Changes in Growing Up 

The nature of childhood has changed dramatically. In the early 1900s, when the majority of  families lived in small towns and farms, most young people lived and worked closely with their parents, grandparents, and other adults. Young people had many opportunities to learn important life skills, to contribute, and to feel positively connected to the people around them. 

In today's world, the pressures of a rapidly changing society are taking their toll on families, schools, and other institutions that are critical to ensuring young people's healthy growth and development. The traditional networks of support are less likely to be in place for many young people. With families having less time to spend together and relatives often living far away, young people's positive interactions and meaningful conversations with the adults around them are often limited to just a few minutes a day. 

[side quote] The problem is everywhere: far too few young people are being "gifted" with the positive experiences, opportunities, and relationships that nurture the character and commitment they need to be healthy, productive, and contributing members of society.

--Dr. Peter L. Benson, Search Institute, All Kids Are Our Kids
There are also new forces competing with the family that influence young people's behaviors and life choices. The mass media--for better or for worse--is an important source of information, advice, and role models. In this world of changing structures and powerful influences, it is much more difficult for young people to feel a sense of belonging, sharing, and participation. 

[side quote] We see disturbing signs that we are losing the battle for healthy development. The implication for public policy is that we cannot afford to go on as we have in the past…We cannot count on the traditional strategies because they no longer relate to the realities of today.

--Ontario's Young people and Youth Committee Report, Yours, Mine, and Ours
The impact of societal change on young people is significant. In the United States, the Search Institute's study of more than 254,000 twelve- to -eighteen-year-olds in 460 communities, showed that 64% of all young people are involved in one or more harmful behavior patterns, such as daily cigarette use, recent alcohol and other drug use, sexual activity, acts of violence, depression or attempted suicide, and frequent absenteeism from school. By grade twelve, 81% are involved (Benson, 1997). 

[side column] It is no longer safe to assume that the skills necessary for succeeding--or even surviving--in a complex society are being transmitted.

--Great Transitions, Carnegie Council on Adolescent Development

Research shows that many of these problem behaviors are interconnected and share the same root causes. Skills for Adolescence recognizes that preventing these problems requires long-term, comprehensive efforts in which family, school, and community members work together in support of young people’s healthy development.

Preparing for Life in the 21st Century

Evidence-based prevention programs, such as the highly acclaimed K-12 Lions-Quest programs, which are sponsored by Lions Clubs International, the largest service organization in the world, and the Lions Clubs International Foundation and are identified as a model program by the U.S, Department of Health and Human Services, the Centers for Disease Control, the Substance Abuse and Mental Health Services Administration, the Collaborative for Academic, Social and Emotional Learning, the Character Education Partnership, and many other prestigious government and private organizations, aim to respond to the changing world of young people and their families by helping to create the meaningful experiences, opportunities, and relationships young people need to be caring, capable, and contributing members of society. By teaching the skills and behaviors that support self-discipline, responsibility, good judgment, respect for self and others, and service, the program helps young people prepare for the responsibilities of family life, citizenship, and employment in the 21st century. The requirements for both healthy development and success in the workplace have been consistently identified. 

Requirements for healthy development include:
· Responsible citizenship skills and ethical behavior

· Social competence skills

· Problem-solving and decision-making skills

· Respect for diversity

· A  belief in a promising future

Requirements for success in the workplace include:
· High ethical standards

· Interpersonal and teamwork skills

· Positive attitudes toward work, learning, and personal health

· Communication and problem-solving skills

· Cultural sensitivity

--Based on "Preparing Adolescents for the 21st Century," Carnegie Council Report on Adolescent Development

Factors that Influence Young People's Behaviors

School-Related Risk Factors

Research shows that young people's behaviors are shaped by powerful factors related to the family, peer group, school, and community. Factors that increase the risk of harmful behaviors, such as drug use are known as risk factors. School-related risk factors include: 

· Negative school climate

· School policy not defined or enforced

· Availability of tobacco, alcohol, and other drugs

· Lack of involvement and commitment to school

· Friends involved in problem behaviors

· Labeling and identifying students as “high risk”

· Early involvement in problem behaviors

School-Related Protective Factors

Those factors which help to protect young people from harmful behaviors by either reducing the impact of the risks or by changing the way they respond to the risks are known as protective factors. School-related protective factors include:

· High expectations for students

· Nurturing and supportive environment

· Teaching and support for pro-social development

· Meaningful involvement of students

· Clear standards for behaviors and strong norms against harmful behaviors, including drug use

· Parent involvement

 Benson,1997, Hawkins, Catalano & Miller, 1992; Werner & Smith, 1992 

Programs such as the Lions-Quest programs, Skills for Growing (Grades K-5), Skills for Adolescence (Grades 6 - 8), and Skills for Action (Grades 9 - 12), which are used in over 30 countries throughout the world, have been translated into over 17 languages/ and are taught by 400,000 educators to 4 million young people annually,  are designed to put into place, in the school and community, interventions such as those listed above to reduce risk factors and promote protective factors in the lives of young people. 

In addition, resiliency research of Emmy Werner and Peter Benson’s asset model represent a new direction in positive prevention and youth development in which the primary focus is on increasing and strengthening the protective factors, or assets, identified as critical to young people’s resiliency, health, and life success.

Resiliency Research 

Researcher Emmy Werner (Werner, 1992) has closely studied the lives of resilient young people who have been able to bounce back from adversity and develop the competencies necessary to do well in life. Werner's longitudinal studies showed that even young people who experience serious personal and family problems can overcome them and be successful when certain positive conditions are in place. For example, a close connection with a caring adult or meaningful participation at school with positive peers can offset many negatives in a child's life and be enough to tip the balance toward wellness and resiliency.

[side quote] Protective factors appear to make a more profound impact on the life course of individuals who grow up and overcome adversity than do specific risk factors.

--Emmy Werner, "How Children Become Resilient." 

Developmental Assets 

Peter Benson at the Search Institute has identified 40 specific developmental assets--positive building blocks--known to be causative or predictive of young people's healthy development. The 40 developmental assets are broadly categorized as four external and four internal categories of assets.  The following list shows these eight subcategories along with an example of an asset found in each. 

External Asset Interventions 

1. Support: Example: Caring school climate: School provides a caring, encouraging environment.

2. Empowerment: Example: Service to others: Young person serves in the community one hour or more per week

3. Boundaries and Expectations: Example: School boundaries: School provides clear rules and consequences.

4. Constructive Use of Time: Example: Youth Programs: Young person spends three or more hours per week in sports, clubs, or organizations at school and/or in community organizations.

Internal Assets Interventions 

5. Commitment to Learning: Example: Bonding to School: Young person cares about his or her school.

6. Positive Values: Example: Responsibility: Young person accepts and takes personal responsibility. 

7. Social Competencies: Example: Resistance skills: Young person can resist negative pressure and dangerous situations. 

8. Positive Identity: Example: Positive view of personal future: Young person is optimistic about her or his personal future. 

[side column] Research underscores the need for a shift in thinking--a shift away from problem solving and problem-focused planning and toward promoting the positive; a shift away from a fragmented approach to education toward an integrated strategy of total student development.

--Search Institute, Learning and Living, Donald Draayer and Eugene C. Roehlkepartain

Benson's research indicates that assets serve as protective factors by inhibiting problem behaviors, like substance abuse, antisocial behavior, and problems at school. They also promote positive developmental outcomes, such as success in school, acts of caring to friends and neighbors, leadership, and care of one's health. The more assets that are in young people’s lives, the more likely they will demonstrate positive, life-affirming behaviors (Benson, 1997).

Lions-Quest programs, for example, address the assets that promote positive social behaviors and reduce negative, health-compromising behaviors. Peter Benson, President of Search Institute, has stated that, Lions-Quest programs, when fully implemented, directly address at least 30 of the 40 assets that are necessary for positive youth development and the prevention of drug- and health compromising behaviors. 

The Importance of Skill Development 

Both youth development and prevention literature emphasize the importance of teaching young people emotional and social competencies, such as communication, decision-making, and assertiveness skills. Evaluation studies indicate that prevention efforts that include skill development obtained effects twice as large as those not using such behavioral change approaches (Durlak, 1995).
In addition to incorporating risk and protective factor, resiliency, and asset-building research, evidence-based prevention programs, such as Lions-Quest programs, focus on helping young adolescents gain the social and emotional competencies, experiences, and attitudes that support prosocial commitments (bonding) and positive behaviors. 

[side column] Recent research has shown that bonding to school and family protects against a broad range of health-risk behaviors in adolescence.

--J. David Hawkins et al, “Preventing Adolescent Health-Risk Behaviors by Strengthening Protection During Childhood.”

The program components listed below, which are present in the Lions-Quest programs, have been shown by research to address the protective factors that promote young people’s healthy development and reduce their risk for problem behaviors. These are:

 Supportive, caring relationships with family members, peers, and school staff
 Emotional and social competencies that promote healthy behaviors, strong values, and positive relationships
 A positive school climate
 High expectations for positive behaviors
 Clear standards against harmful behaviors, including drug use by young people
 Opportunities for meaningful participation, contribution, and recognition
[sidebar] Exposure to increasing numbers of risk factors was found to increase the likelihood of a child’s problem behaviors, while exposure to increasing numbers of protective factors was found to prevent problem behaviors in spite of risk exposure.

--Richard F. Catalano et al, “Research Findings on Evaluations of Positive Youth Development Programs”

This pro-active, preventative approach is supported by current research studies. One of the seminal meta-analysis studies of positive youth development programs indicates that strengthening the factors that promote healthy development “not only create a positive developmental pathway, but can prevent the occurrence of problems” Catalano, et al. 1998).

[side column] Let's not counter each [problem] behavior that arises with a new categorical initiative that has no place in the school. Instead, schools should proactively build comprehensive programs that help young people develop socially and emotionally. As a result, young people will become competent in ways that can help them learn better and avoid problem behaviors.

--Tim Shriver and Roger Weissberg, Education Week,

Teaching Values for Healthy Development

When adults discuss what they want for young people, there is remarkable agreement. They want young people to grow up healthy and productive, able to take responsibility and form positive relationships in the family and community. Becoming this kind of person involves using basic values as guidelines for personal decisions and actions, and holding firm to these values in difficult situations.  Successful prevention programs, like Lions-Quest programs, incorporate a clear set of values that most people agree are necessary and important for successful living. Opportunities for positive values to be modeled, supported, and reinforced are integral to all program activities. The values emphasized in evidence-based programs are as follows: 

[side column quote] When we think about the kind of character we want for our young people, it's clear that we want them to be able to judge what is right, care deeply about what is right, and then do what they believe to be right--even in the face of pressure from without and temptation from within.

--Thomas Lickona, Educating for Character
Self‑Discipline: Persevering to achieve goals; postponing immediate gratification when appropriate; being able to control behavior, develop skills and talents, and achieve goals

Responsibility: Making and keeping commitments; seeking wise counsel and making wise decisions, being dependable; taking responsibility for actions

A Healthy Drug-Free Lifestyle: Taking care of one’s body and avoiding unhealthy behaviors; developing drug refusal skills

Respect for Self and Others: Being thoughtful about the needs, beliefs, and feelings of others

Kindness: Showing caring and concern for others

Honesty: Being truthful, fair, and trustworthy

Commitment to Family: Helping to build a strong and supportive family life

Service: Helping and serving others

Courage: Being brave; standing up for one's values; showing determination in the face of hardship

Conceptual Framework for Positive Prevention and Youth Development

Evidence-based prevention programs are based on the rationale that childhood and adolescence are critical times of rapid physical, social, and emotional development that puts young people who are navigating the unprecedented shifts in social norms and structures at alarmingly high risk. The pressures of a rapidly changing society are destabilizing schools, families, and other institutions that formerly helped ensure the health and well-being of teenagers. Modern statistics bear this out: young adolescents are at epidemically higher risk of health and life-compromising behaviors than at any time in our history, with escalating behaviors such as alcohol and drug use, teen pregnancy, acts of violence, suicide, dropping out of school, and a host of others. Daniel Goleman describes early adolescence as a unique and last-chance opportunity for primary prevention of youth problems.

Research indicates that two major outcomes are critical for the promotion of positive social behaviors and attachments and the reduction of health-compromising behaviors, such as drug use, violence, and misconduct:

1) To develop positive social behaviors in young adolescents, such as self-discipline, responsibility, good judgment, and the ability to get along with others, and 

2) 
To develop positive commitments to their families, schools, peers, and communities, including a commitment to lead healthy, drug-free lives. 

The evidence-based framework upon which the acclaimed Lions-Quest program was developed was derived from a synthesis of the information-rational model (Ajzen and Fishbein, 1973; Ajzen and Fishbein, 1980), social bonding theory (Hirschi, 1969), social learning theory (Akers, 1977; Akers, Krohn, Lanza-Kaduce, & Radosevich, 1979; Bandura, 1977), the social development model (Hawkins et al., 1986; Solomon et al., 1985; Hawkins and Weis, 1985; Wies and Hawkins, 1981; Elliot, Huizinga, and Ageton, 1982; Kim, 1981; Kandel, Treiman, Faust & Jessor, 1982), and the self-derogation theory (Kaplan, Martin, & Robbins, 1982; Kaplan, 1980; Kaplan, Martin, & Johnson, 1986).  

The framework describes how a nurturing external environment in which children learn critical life skills influences and supports the internal conditions that encourage their positive social behaviors and commitments, and reduces their risk for problem behaviors such as substance abuse and violence.

External Conditions: Current prevention research on resiliency (Werner, 1996), risk and protective factors (Hawkins et al., 1992) and developmental assets (Benson, 1997), affirm a programmatic emphasis on teaching life skills and developing positive commitments. This research identifies emotional and social competencies and prosocial bonding as powerful protective factors that support children’s overall healthy development and reduce their risk for harmful behaviors, such as substance abuse and violence. The importance of teaching and reinforcing life skills was recently cited in the federal paper “Science-Based Substance Abuse Prevention” (1998) as “one of the best documented approaches to preventing substance abuse.”

To use today’s risk and protective factor terminology, programs like Lions-Quest work to proactively strengthen key protective factors that support children’s healthy development and mitigate those that put them at risk for problem behaviors. Program content and processes help to establish a school environment that offers:

· Clear rules and positive expectations for appropriate behavior, including no use of illegal drugs and the norm of non-use among young adolescents.

· Opportunities to develop the emotional and social competencies that support positive behaviors and commitments.

· Positive interaction between adults and young adolescents that creates bonding between the home, school, community, and positive peers.

· Predictable and consistent reinforcement for positive behaviors.

· Reciprocal interaction between adults and peers for the establishment of mutual respect.

· Safe environments that promote opportunities for maximum learning.

· Reinforcement and support for positive norms and a healthy, drug-free lifestyle.

Through the classroom curriculum, children have multiple opportunities to learn, practice, and apply thinking skills, such as solving problems, making decisions, and setting goals, as well as emotional/social skills, such as friendship making, communication, and assertiveness/refusal skills. Evaluation studies indicate that prevention efforts that include skill development obtained effects twice as great as those not using such behavioral change approaches (Durlak, 1995). 

Internal Conditions: By creating a nurturing environment that creates a norm of positive behaviors and commitments, evidence-based prevention programs seek to affect the internal conditions that support children’s positive self-perception, motivation, and cognitive development, therefore reducing various risk factors, such as peer rejection, association with negative peers, antisocial and aggressive behavior, and pro-drug attitudes and early drug use.

Positive Social Behaviors:  Specifically, evidence -based prevention emphasizes nine major domains of positive social behaviors, all of which have been identified by researcher William Hansen in his article, “Prevention Programs: What Are the Critical Factors that Spell Success,” and by others as mediating variables in substance abuse prevention programs:

· Building self-discipline, responsibility, and self-confidence

· Communicating effectively and cooperating with others

· Managing attitudes and emotions, including stress and anger management

· Strengthening positive relationships with family and friends

· Learning/developing skills in solving problems and making healthy decisions

· Resisting negative peer pressure and drug use and seeking healthy, positive alternatives

· Thinking critically 

· Setting goals for health and well-being 

· Providing service and assistance to others

Developing these critical life skills requires that children have numerous opportunities to learn, practice, and apply these skills in real-life situations, including role-playing, class discussions with peers, and service to others. To provide modeling, consistency, and reinforcement, caring adults at school, home, and in the community need to work together. In environments that support the development and integration of thinking, emotional, and social skills, and positive social behaviors can become a part of children’s standard behavioral repertoire and deter the involvement in health-compromising behaviors (Elias et al., 1994; Goleman, 1995; Mayer and Salovey, 1995).

Positive Commitment and Bonding: Positive social behaviors and bonding reinforce one another. As young adolescents develop effective thinking, emotional, and social skills and engage in positive behaviors, they strengthen their bonds with their family, school, peers, and the community. Hawkins and Catalano (1993) have determined that young people are considerably more at risk for negative behavior if they do not form attachments with those around them. Programs such as Lions-Quest help to strengthen and reinforce young adolescents’ positive attachments through:

· Lesson activities that teach the skills and concepts that support self-control, communication, cooperation, and caring relationships;

· Opportunities to contribute and help others through service-learning activities;

· Positive family interactions and involvement in all aspects of the program;

· School climate improvement;

· Positive peer interactions both in and out of the classroom;

· Involvement of the community, such as local service organizations like Lions Clubs, the PTA, and individual parents, youth workers, clergy, and others who have an interest in the well-being of young people.

Lions-Quest Program Description

The Lions-Quest programs, Skills for Growing, Skills for Adolescence, and Skills for Action, are comprised of five key components that provide schools with a structure for establishing a network aimed at addressing risk and protective factors related to promoting healthy, safe, and drug-free behaviors and reducing substance use, violence, and other health-compromising behaviors: 1) comprehensive school and classroom-based curriculum; 2) parent involvement; 3) positive school climate; 4) community involvement; and 5) training.  
Classroom Curriculum: The program curriculum consists of lessons that can be taught throughout the school year in grades K - 12. Each program for elementary, middle, and high schools can be taught at targeted grade levels  or as a comprehensive K-12 initiative. Lessons may be taught as a separate positive life skills class or integrated into the entire school culture as a set of positive expectations for respectful and responsible behavior and as a teaching and learning strategy that models the respectful, responsible, and caring attitudes, feelings, values, and behaviors taught in the program. The Lions-Quest program not only incorporates activities and strategies that strengthen the prosocial and prevention skills of the program but also builds the essential bonds between adults and young adolescents. 

Program content and teaching strategies in evidence-based prevention programs are specifically designed to address the needs of young adolescents of diverse ethnicity and socioeconomic status. Specific examples of ways the program takes into consideration the needs of children in varied settings include:

· The lessons are designed to be developmentally age-appropriate for young adolescents. 

· The lesson format addresses young adolescents’ different learning styles, incorporating examples of learning through personal context, analyzing ideas, hands-on experiences, and trial and error. 

· Lessons include a variety of learning modalities focusing on speaking, reading, writing, researching, incorporating the arts, using technology, and physical movement.

· The lesson materials use pictures, situations, names, and literature content, which relate to diverse student populations.

Positive School Climate: To extend the positive atmosphere of the classroom into the school, school staff, students, parents, and community members establish a school climate committee to reinforce program goals and curriculum themes through thematic school-wide activities and events. Prevention literature, such as the work of Peter Benson at Search Institute and Eric Schaps at the Developmental Studies Center, identify a link between positive school climate, bonding to school, and reduced risk of substance abuse and violent behavior.

Parent Involvement: Parents and family members are recognized as vital to the health and success of young adolescents in and out of school. As a result, they are invited to participate actively in programs such as Lions-Quest through shared homework assignments, parent meetings, direct involvement in school activities, and parenting materials that reinforce the skills and information being taught in the program. 

Community Involvement: Along with school staff and parents, representatives from Lions Clubs and other youth-serving organizations, business, law enforcement, and religious institutions are encouraged to participate in training workshops, service-learning projects, school climate events, panel discussions, service projects, and parent meetings. These opportunities enable community members to support the program and have direct input into it.

Training: To ensure the successful implementation of an evidence-based prevention program, such as Lions-Quest, each person who will be pivotal in implementing the program must attend an introductory professional development workshop. In the case of the Lions-Quest program, the two- or three-day workshop models offer an overview of program components and hands-on experience with teaching techniques and materials. Administrators, guidance counselors, parents, Lions, community members, and support staff are also encouraged to attend the professional development workshop so they can actively participate in the program. 

High quality prevention programming is most successful when it is integrated into the school’s educational mission because its goals and outcomes support the developmental needs of young people throughout their school experience. The program meets the curriculum standards of Health (particularly drug prevention), Language Arts, Social Studies, Home Ecology, Interdisciplinary Studies, and Advisory Program. For example, many schools use the Lions-Quest program as the foundational program for addressing the critical social, emotional, intellectual, physical, and ethical dimensions of the young people's lives. Since research has proven a direct link between the teaching of social and emotional competencies and academic achievement and success in life (CASEL 2003), schools have all the more reason to adopt an evidence-based prevention program such as the Lions-Quest program that focuses on developing social and emotional skills, prevention skills, strong character, and the desire to make an important and positive contribution to the school and community. 

Evaluation Results: 

In order to be called evidence-based, prevention programs must be rigorously and scientifically evaluated in a quasi-experimental or experimental research design conducted by a principal investigator who collects data for at least one year. The Lions-Quest programs, which are evidence-based prevention programs that have been rigorously evaluated, have shown the following results from the prevention framework described in this article:

Skills for Growing (SFG):

· SFG students at all K-5 grade levels demonstrated significant improvements in changing their attitudes about the risks of harmful substances, their knowledge of positive peer relationships and decision-making skills, and their feelings of positive self-concept. 

· SFG students had significant improvement, pre-test to post-test, in feeling able to make decisions part from peer-influenced ones. 

· SFG students showed significant and positive impact on life and conflict management skills and positive perceptions of classroom environment compared to control groups for grades 4 - 5. 

· SFG students had more positive health-oriented behaviors compared to control group students in grades K-1. 

Skills for Adolescence (SFA):

· In a rigorous, longitudinal study conducted by the National Institute on Drug Abuse that earned Skills for Adolescence the highest honor, a Model Prevention Program Award by SAMHSA and CSAP, SFA students showed::
· 43% improvement in knowledge about the risks of alcohol and other drug use. 
· Significantly lower self-reported rates of using beer, liquor, and chewing tobacco in the previous month.
· Lower predictions of use of five harmful substances in the next 30 days.
· Fewer Hispanic/Latino students engaged in lifetime alcohol use, recent alcohol use, and recent binge drinking than Hispanic/Latino students in control schools. 
· In other studies, SFA students had significant improvements in their attitudes toward and awareness of the harm of alcohol and other drugs when measured from pre-to-post-testing. In comparison to non-SFA students, SAF students showed a significantly higher perception of the harm to their health caused by alcohol and other drugs. 
· Inner-city SFA students had higher expectations for success in school than comparison students. Lions-Quest students were also more willing to take responsibility for their own behavior in school. 
· After completing the program, 63% of the SFAW students disapproved of peers who used drugs compared to 55% of students not enrolled in the program. 
· SFA students in grade seven had significant improvement on the nationally normed California Achievement Test in both reading and mathematics while comparison students' scores remained near their pre-test levels. 
Skills for Action (SFC)

· Unlike the comparison group, SFC students maintained low level of risk for dropping out of school. Findings were even  stronger for those students identified at baseline at "at risk" for dropping out. Findings for comparison "at-risk" students increased at a statistically significant rate. 
· Grade 9 students showed no increase in drug use and maintained a low risk for dropping out of school  while control students in the same grade level increased their lifestyle risks. 
· SFC students reported improvement in strengthening their communication skills, dealing with diverse groups, and showing concern for the well-being of others. 
Conclusion
Evidence-based prevention and positive youth development programs, such as the Lions-Quest programs, provide an integrated approach that both promotes the development of self-discipline, responsibility, good judgment, getting along with others, and the ethic of service AND simultaneously reduces the risk of drug-using behaviors. They achieve this by teaching the skills, knowledge, attitudes, and behaviors that inhibit health-compromising choices. It's an approach that focus on educating the potential of the whole person -- a strength's-based approach that assumes that all young people are resources to be cultivated, not just problems to be fixed. Prevention is a primary approach that creates a home-school-community network that reduces risk factors, promotes assets and resiliency in young people, teaches essential prevention and prosocial competencies, and aims to help young people avoid drug use and pursue their full potential as capable, healthy young people of strong character. 

Children benefit from positive youth development programs that provide dynamic teaching tools and experiential learning opportunities in social and emotional skills, service-learning, active citizenship, character development, and the prevention of health-compromising behaviors. They also require a curriculum supported by processes that enhance positive classroom and school climate, build meaningful parent and community involvement, and encourage professional development for adults in how to embrace and model these competencies. In this way, young people are nourished by a caring and informed network of adults. When all partners become skilled in creating safe learning environments and modeling caring, character, and responsibility in respectful relationships, they transform themselves and their schools from the inside out. Young people are motivated to be their best, to turn from drugs and other destructive behaviors, and to develop their full potential as healthy, happy, productive people.  

Susan Keister is the Lions-Quest program specialist for the Service-Learning and Life Skills Network and the Lions-Quest International Training Coordinator for Lions Clubs International Foundation. She is the lead developer of the highly acclaimed Lions-Quest K-12  programs (Skills for Growing (Grades K-5), Skills for Adolescence (Grades 6 - 8), and Skills for Action (Grades 9 - 12), which are the most widely used positive youth development programs in the world, used in over 30 countries, translated into more than 17 languages, and taught by over 400,000 trained educators to 4 million young people annually. Susan has been involved with Lions-Quest programs and training for over 25 years and holds a M.A. degree in Curriculum and Supervision from Michigan State University. 
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